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Promising Practices

These profiles will focus on how various campuses are handling Title IX issues in
promising ways. Topics will include:
○○ Elevating community conversations about bystanders
○○ Centralized compliance offices
○○ Educational programming
○○ Awareness-raising campaigns
○○ Teach-ins
○○ Creating cultures of safe student reporting
○○ Working with accused students
○○ Empowering survivors
○○ Conducting trauma-informed investigations
○○ Reaching out to faculty and staff
○○ Working with graduate student populations
○○ And more!
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Introduction: Understanding Title IX

E

Welcome to Title IX: Training Tools and Promising Practices to Enhance Campus Skills. To
start, it is important to have a contextual understanding of Title IX and include that understanding in all training initiatives.

PL

Currently, there tends to be a generational understanding of Title IX, with most people falling
in one of two groups: those who are familiar with Title IX and think it applies only to sports, and
those in a younger age group who think Title IX is solely about sexual misconduct. So, how do
we help faculty, staff, students and other constituents connect the dots between gender equity in
sports and sexual assault?
Before we look at that journey,
let’s first make clear that athletics
and sexual misconduct are only two
of the key areas addressed by the
law which also includes: Access to
Higher Education, Career Education,
Education for Pregnant and Parenting
Students, Employment, Learning
Environment, Math and Science,
Sexual Harassment, Standardized
Testing and Technology, and Minors.

M

Title IX of the 1972 Higher Education
Amendments states that no person in the United
States shall, on the basis of sex, be excluded
from participation in, be denied the benefits of, or
be subjected to discrimination under any education program or activity.

SA

As we engage in training and Title
IX conversations on our campuses, it
is important to understand:

Specifically, Title IX is a federal law intended
to end gender/sex discrimination in all areas of
education. It seeks to eliminate discrimination
based on gender/sex by all recipients of federal
funds and applies to issues of program equity,
such as in athletics as well as sexual harassment and sexual violence.

■■ There is an important focus on sexual harassment, assault and other forms of misconduct.
■■ Title IX is a process of continual evaluation and improvement.
■■ The landscape is continually changing; Title IX professionals walk on quicksand as they:
□□ Ensure a prompt response to stop the harassment/discrimination
□□ Implement immediate remedial support for the victim
□□ Initiate the preliminary investigation
□□ Oversee action to reasonably prevent the recurrence
□□ Conduct ongoing educational campaigns and climate monitoring of sexual misconduct allegations
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Introduction: Understanding Title IX
But again, how did our understanding shift from gender equity in sports to sexual assault?

E

Sexual misconduct and violence on college campuses have always been of great concern.
In the past few years, under the umbrella of Title IX updates and federal/state guidance such
as OCR’s 2011 and 2014 Dear Colleague Letter(s), The Campus Sexual Violence (SaVE) Act,
Violence Against Women Act (VAWA), and the Campus Safety and Accountability Act, it has
begun to get the level of attention that allows change to occur.
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The final piece of contextual understanding for implementing training initiatives is to understand that language matters, especially in talking about the sexual misconduct portion of Title IX.
The following language will be used consistently throughout this manual…

“Victim” and/or “Survivor” both are often used on campus, but many students prefer to
differentiate. A victim is one that is acted on, one that is subjected to mistreatment, whereas a
survivor is one who lives and continues to function or prosper in spite of the mistreatment.

M

“Complainant” and/or “Reporting Party” is used in the resolution/investigation process,
whereas the terms survivor and victim are appropriate in terms of counseling and support.
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“Respondent” and/or “Responding Party” is the person or persons responding to the
complaint and preferred in that “defendant / accused / perpetrator” are more judgmentoriented terms.

©

PAPERCLIP COMMUNICATIONS

125 Paterson Avenue • Little Falls, NJ 07424 • (973) 256-1333
www.Paper-Clip.com

2

Copyright 2016 PaperClip Communications. All rights reserved.
Reproductions and print distribution allowed under license as
described on page i of this binder. This document should not be
displayed or distributed electronically, including on any website.

Training Tools: Training Various Constituents

PL

E

Title IX, with all its complexity, does not lend itself to a standard training program for all
employees. As a result there does not seem to be any all-inclusive Title IX training available for
all responsible employees, university leaders, investigators, Title IX Coordinators, university
police, hearing officers and other university personnel. Title IX Coordinators, Title IX investigators, police detectives, hearing boards or hearing officers will need training to a greater extent
(note: there are training products on the market but they have not been vetted nor proven to meet
a national standard).
Additionally, Clery has its own requirements, some of which overlap with Title IX, and it is
unclear whether it is possible to combine training. Other challenges include how/if to add VAWA
and Campus SaVE into training curriculum.
Campus community members (bystanders) should all be trained in methods to intervene in
appropriate ways when they witness events that may endanger their fellow students or co-workers.

So, Where Do We Start?

M

In this section we will provide ideas for learning opportunities, training concepts and sample
agendas for:
■■ Students in Various Settings: new students, student employees, student leaders,
bystanders, etc.
■■ Faculty and Staff: as responsible employees, supervisors, in and out of classroom interaction, bystanders, etc.

SA

■■ Law Enforcement: including community and/or campus police/public safety
■■ Parents and Families

Students

■■ New students become part of the campus culture prior to their arrival on campus; therefore orientation and first-year programs provide an excellent opportunity for the inclusion
of Title IX training.
■■ Student leaders are key to the overall campus climate. Including Title IX training for
residential life staff, peer advisors, orientation leaders and others can take many forms.
■■ It is important for student employees to be included in Title IX training just as other
employees are.
■■ Bystander and awareness campaigns are prevalent on many campuses.
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Training Tools: Training Various Constituents
Faculty and Staff

E

■■ One way to frame Title IX for faculty and staff is through a comprehensive workshop
that discusses the intersection of Title IX with Title VII.

PL

■■ Faculty can connect to and help shape a respectful campus climate by setting expectations for students, sharing confidential and reporting resources, and explaining the intersection of potentially uncomfortable learning in classroom discussions and freedom of
speech/expression.
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■■ The same bystander and awareness campaigns that are prevalent for students on many
campuses can include faculty and staff.
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Training Tools: Case Studies

E

Case studies provide opportunities for thoughtful discussion and are effective with a variety
of campus constituents. For example…

Directions:

■■ Think about the scenario below in terms of your current role on campus.
■■ As a group, read and discuss the scenario.

PL

■■ Please shape your discussion around each of the following questions:
□□ What policy issues are raised in this scenario?

□□ What safety concerns are raised in this scenario?
□□ What are the perspectives of each participant?

□□ What questions or information do you need to address the situation?
□□ What do you do next?

M

Scenario #1:

Your campus provides an online reporting option and receives the following report:
I was sexually assaulted by (respondent name). I met him at a party at (campus
address) on the night of November XX, 20XX. I left the party around midnight to go
somewhere else with (respondent name) and some of his friends.

SA

As we were walking to the other party, (respondent name) asked if I would like to
go to my house instead, and I allowed him into my home. He came to my bedroom and
I consented to certain sexual activities (kissing, touching, oral sex), but when he asked
about having sex (referring to intercourse), I told him that I did not have a condom and
did not want to have sex with him anyway. He said he had a condom, but I repeated that I
was not going to have sex with him.
Despite this conversation, he repeatedly kept pressuring me to have intercourse with
him by making frequent comments, such as “But I really want to have sex with you.” (I
do not remember verbatim every comment, but that was the gist of them.) Each time he
made such comments, I repeated that I did not want to have sex with him. I would estimate that I told him we were not having sex around five times. He then inserted his penis
inside my vagina, despite the fact that I made it very clear numerous times that I was not
consenting to that action. It was inside me for a few seconds and then I said something
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Training Tools: Case Studies

E

along the lines of “What are you doing, I said no.” (not verbatim) and then he removed it
and said, “I thought you wanted it.”
I said I didn’t and turned away from him. I did not immediately kick him out of my
bedroom, I was fearful of him further hurting me if I said anything.

PL

Note: the person who submitted the report chose to do so anonymously so there is no complainant identifying information.

SA

M

Use the space below and on the back of this sheet to jot down your group’s responses to the
questions to share with the larger group.

©

PAPERCLIP COMMUNICATIONS

125 Paterson Avenue • Little Falls, NJ 07424 • (973) 256-1333
www.Paper-Clip.com

6

Copyright 2016 PaperClip Communications. All rights reserved.
Reproductions and print distribution allowed under license as
described on page i of this binder. This document should not be
displayed or distributed electronically, including on any website.

Training Tools: Scenario Walk-thrus

E

Campus constituents face numerous Title IX issues; in this section we will walk through
some examples and things to think about. The goal is to continue to build your toolbox.

Scenario:

PL

BS and PW are dating. PW is uncertain about whether they should have sex, but BS is
persuasive and finally obtains PW’s voluntary agreement. As they engage in sex, PW says,
“Wait – stop – that hurts.” BS nonetheless continues for several more minutes, restraining PW.
Afterwards, PW is upset. BS apologizes, but says they were past the point of interruption.

Things to Consider:

While there was initial consent, that consent was withdrawn. Does your policy language
contain withdrawal of consent language?

Scenario:

M

AV and JS have been flirting all semester and agree to meet at a party. After dancing closely
together for a while, AV proposes going to one of their rooms and JS agrees. On the walk to JS’s
room, they send a few texts, letting AV’s friends know not to worry and asking JS’s roommate
to please sleep somewhere else. Once in the room, they begin touching. Each is interested in
hearing what the other wants, and each is paying attention to the other’s signals. They reach and
sustain clear agreement upon mutually desired sexual activities.

Things to Consider:

SA

This is consensual sex: AV and JS reached positive, voluntary, unambiguous agreement to
engage in sexual conduct together. How does your policy language explain consent?

Scenario:

JD and DC are at a party. It is crowded on the dance floor and they are briefly pressed
together. Later, JD encounters DC in the hallway and smiles. DC, who is now very drunk, follows JD into the bathroom and forces JD to have sex.

Things to Consider:

With no consent to have sex, would your process lead to expulsion?
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Training Tools: Scenario Walk-thrus
Scenario:

PL

E

CM and SE are studying together in SE’s room. During a break in their studying, they rub
each other’s shoulders. CM then introduces some intimate touching. SE moves closer and says,
“Okay, but I don’t want to go too far – we still have a lot of work to do.” CM continues to touch
SE in an intimate way. SE willingly agrees to some contact, but mostly sets boundaries. CM
jokes that they deserve to have sex as a reward for their hard work studying; SE laughs. After
their studying is done, CM suggests again that they should have sex. SE responds they should
probably get some sleep, but continues to touch CM. After a few more minutes, CM asks once
more. SE pauses, then says okay and pulls CM closer. They have sex.

Things to Consider:

Despite initial hesitation, the ultimate agreement to have sex was voluntary. While this is
consensual sex, would you address “sexual pressure” with CM?

Scenario:

M

TA and JP are both drinking heavily at an off-campus event. TA becomes extremely drunk.
JP offers to take TA home. On the way, TA has trouble walking and makes several wrong turns.
Once in TA’s room, JP initiates sexual activity. TA looks confused and tries to go to sleep. JP has
sex with TA.

Things to Consider:

SA

There was no consent to have sex. A person who is incapacitated lacks the ability to make or
act on considered decisions to engage in sexual activity – and cannot give consent. What sanction is your institution likely to impose?
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Promising Practices: Collegial Insights
Topics include:
■■ Title IX structures
■■ Next steps in bystander intervention

E

This section provides a quick look at how various campuses are handling Title IX issues in
promising ways.

PL

■■ Centralized or decentralized compliance offices

■■ Educational programming, awareness-raising campaigns, teach-ins
■■ Creating cultures of safe student reporting
■■ Working with accused students
■■ Empowering survivors

■■ Conducting trauma-informed investigations

M

■■ Reaching out to faculty and staff

■■ Working with graduate student populations
■■ And more!

Title IX Structures:

SA

Getting campus constituents to buy-in to a changing campus climate, have a broad understanding of Title IX and participate in the process can be difficult. One way to structure this is
through committees with cross-membership and clear expectations.
Here is one example of such a structure:
1. Title IX Core Committee
■■ Membership

□□ Vice President for Equity & Inclusion / Title IX and Section 504 Officer
□□ Vice President for Student Affairs
□□ Assistant Vice President / Dean of Students
□□ Director of Counseling

©

PAPERCLIP COMMUNICATIONS

125 Paterson Avenue • Little Falls, NJ 07424 • (973) 256-1333
www.Paper-Clip.com

9

Copyright 2016 PaperClip Communications. All rights reserved.
Reproductions and print distribution allowed under license as
described on page i of this binder. This document should not be
displayed or distributed electronically, including on any website.

Promising Practices: Collegial Insights
□□ University Counsel

E

□□ Equity Compliance Director / Deputy Title IX Coordinator
■■ Expectations
□□ Meet regularly

PL

□□ Discuss legislative changes and Title IX guidance

□□ Review and participate in professional development and training initiatives
□□ Confidentially discuss specific cases, from multiple frames of reference
2. Title IX Policy Committee
■■ Membership

□□ Tri-Chairs (faculty, staff, student)

▪▪ Equity Compliance Director / Deputy Title IX Coordinator

M

▪▪ Chair of Faculty
▪▪ Student, senior

□□ Dean for Academic Success (accommodations)
□□ Associate Director of Residential Life
□□ Assistant Dean of Students / Conduct Officer

SA

□□ Associate Academic Provost
□□ Coach

□□ Director of Medical Services
□□ Two students (junior and sophomore)

■■ Expectations

□□ Meet regularly
□□ Discuss legislative changes and Title IX guidance related to policy and procedure
□□ Review all campus policy, draft changes and updates, vet as appropriate
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Promising Practices: Collegial Insights

E

□□ Review all Title IX procedures related to student, faculty and staff investigation /
adjudication; draft changes and updates, vet as appropriate
□□ Review and participate in training related to Title IX
3. Title IX Education Committee
■■ Membership

PL

□□ Tri-Chairs (faculty, staff, student)

▪▪ Therapist / Sexual Assault Response Coordinator
▪▪ Faculty Volunteer

▪▪ Student, Sexual Assault Intern
□□ Class Dean

□□ Associate Director of Human Resources / Employee Relations
□□ Coach

M

□□ Director of Communications

□□ Academic Computing Manager
□□ University Chaplain

□□ Two students (junior and sophomore)

SA

■■ Expectations

□□ Meet regularly
□□ Discuss legislative changes and Title IX guidance related to education
□□ Review all education and awareness campaigns; implement new initiatives
□□ Review and weigh in on the recommendations of the Policy Committee; recommend ideas for communicating policy to the community
□□ Review and participate in training related to Title IX
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Promising Practices: Collegial Insights
4. Title IX Student Committee

E

■■ Membership
□□ Co-Chairs

▪▪ Policy Committee student chair

PL

▪▪ Education Committee student chair

□□ 8-10 students representing all class years and selected through application process
■■ Expectations

□□ Meet regularly

□□ Schedule and facilitate student feedback sessions and make recommendations to
Policy and Education committees based upon student concerns and opinions
□□ Review and weigh in on the recommendations of the Policy and Education
Committees

M

□□ Review and participate in training related to Title IX

5. Title IX Athletic Committee
■■ Membership

□□ Athletic Director

SA

□□ (2) Coaches – from Education and Policy committees
□□ (2) Students – from Education and Policy committees
▪▪ Senior athlete
▪▪ Junior athlete (serves two years)

■■ Expectations

□□ Meet regularly
□□ Discuss legislative changes and Title IX guidance related to gender equity in
athletics
□□ Initiate programming for student athletes regarding sexual misconduct prevention
□□ Serve as a resource for student athletes and coaches in terms of Title IX policy,
procedure, reporting, etc.
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